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Abstract: Lifelong learning, which is an uninterrupted learning approach, means that individuals learn to adapt to
changing social, cultural, technological, or economic conditions, and thus advance their lives. Educating individuals
as lifelong learners for their equal participation in society is an important educational ideal. For these reasons, it is
important to investigate the variables that will facilitate individuals to adopt lifelong learning. The study aimed to
reveal experimental results about how positive self-appraisal in problem solving will create a motivation on lifelong
learning tendency. In this study conducted on high school students, it was first examined whether the change in
perceptions of problem solving and lifelong learning differed according to gender, and then the relationship between
these two variables was aimed to be revealed. This study offers important implications about the effect of problemsolving self-appraisal on lifelong learning disposition. According to the findings, individuals with high problemsolving self-evaluation are more inclined toward lifelong learning.
Keywords: lifelong learning; problem solving appraisal; high school students

Introduction
A life worthy of human dignity is a human ideal. For this ideal, self-development of an individual in a peaceful
environment is a kind of human right. A number of utopian ideals have been designed for individuals to develop their
potential to create change at the individual and ultimately societal levels for a better way of being. The concept of
lifelong learning is one of these ideals designed for humanity (Elfert, 2018). In addition to being an educational
philosophy that recommends individuals to support every stage of their life with learning, lifelong learning is also an
important education strategy of the global age (Biao, Maruatona, 2018). Learning is closely related to change and has
the potential to overcome challenges, seize opportunities, and ultimately empower an individual by creating new
capabilities. Many new situations that arise throughout life require adaptation, and therefore, new learning. Lifelong
learners are ready for change to establish a harmonious relationship with the dynamics of life (London, 2011). When
individuals encounter familiar situations, they often know what to do without thinking. However, when faced with a
new situation, familiar ways are useless. In the face of this problem, the imbalance between the individual and the
world disrupts the harmony of the individual with social life. In such a situation, there is a call that prompts individuals
to think. In response, individuals need to redesign their behavior, that is, to learn. In a world where change is
accelerating, being exposed to different conditions at every stage of life creates the need for lifelong uninterrupted
learning (Jarvis, 2009). New conditions caused by economic growth or technological developments create social
dissonance. Learning to overcome these social maladjustments provides support for individuals in the face of
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problems. In other words, in changing life conditions, individuals are faced with the need to relearn in order to advance
their lives (Vargas, 2015). The lifelong learning of individuals is a necessity for the development of society as much
as personal development. It is important that the individuals forming the society can learn as a whole and be compatible
with each other. A lack of learning causes individuals to lag behind developments, while at the macro level, it causes
a disruption in social synchronization (Boeren, 2016). In this context, learning offers a potential that provides the
opportunity for individuals to participate in society equally in all areas (Preece, 2015). The concept of lifelong learning,
which Unesco put forward as a requirement of the understanding of social justice, has undergone some changes over
time. The concept, whose neoliberal variant has been popular in recent years, has been designed and instrumentalized
in different ways by different ideologies (Elfert, 2018). In this study, lifelong learning was discussed in line with the
understanding of social justice.

Not knowing how to learn limits human action. It causes individuals to be dependent on others and stay out of social
life. Learning liberates the potential of individuals by removing these limitations (Bagnall, 2007). Lifelong learning
considers people as autonomous agents. It motivates individuals to improve their own lives by evaluating learning
opportunities. In this way, individuals, as solution producers, become open to creating new ways that improve life at
the individual and social level. It is not possible to adapt to the new living conditions that arise with a fixed stock of
information. On the other hand, lifelong learning suggests an understanding that preserves the continuity and regularity
of the learning process. For lifelong learning, there should be versatile, enriched, innovative learning opportunities
that transcend the school-teacher-student context in terms of learning, and open minds that can interact with these
opportunities (Marcinkiewicz, 2020). Leona and Mayo (2021) interpreted a lack of learning as an injustice that
prevents individuals from self-realization. Lifelong learning has an emancipatory character that helps an individual to
solve problems. In this sense, lifelong learning is also a requirement of social justice principles.

Melting life and learning in the same pot gives an individual awareness in social, cultural, economic, political fields
and in different periodical contexts. The emphasis on learning rather than teaching allows individuals to reveal their
potential more creatively. For this reason, it can be said that lifelong learning promises a more enriching change
process that saves individuals from the limitations of structured teaching processes (Yang, Valdés-Cotera, 2011; Lee,
2014; Boyadjieva, Trichkova, 2018). The concept of learning is a concept that centers on the attitudes and behaviors
of an individual (Biesta, 2015). In this sense, positive attitudes and behaviors towards learning are important
facilitators of lifelong learning (Field, 2010).

In the modern era, the biographies of individuals are less pre-structured. This transforms the allocation of an
individuals’ life into a creative process that causes them to show greater agency. Individuals need to struggle actively
to meet the social, cultural, or economic requirements of life. On the other hand, the penetration of rapid technological
changes in all areas of life and the exposure of individuals to constantly changing living conditions is another
difficulty. It is possible for individuals to understand what is going on around them and improve their lives by
overcoming these difficulties through new learning (Medel-Añonuevo, Ohsako, Mauch, 2001; Laal, 2011; Dirisala,
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2018; Alt, Raichel, 2021). Lifelong learners are ready for change to establish a harmonious relationship with the
dynamics of life (London, 2011). This allows to meet learning needs (Aroujo, 2020), strengthens learning capacity,
and helps them to go beyond personal potential (Kuenkel, Gruen, 2018; Roche, 2018). According to Drewery, Sproule,
and Pretti (2020), individuals who adopt lifelong learning are more curious. As a result of new learning, they can
demonstrate more successful behaviors and practices. Because of its positive contributions to individuals, lifelong
learning is considered a vital resource and right that should be open to everyone (Pablos, Tennyson, 2016).

Lifelong learning advises people to develop themselves and open their minds for a life with dignity and a sustainable
future. When evaluated in this sense, it can be said that lifelong learning has humanistic motivations. It is important
for all educational actors to make inferences about this humanist approach in order for students to develop positive
attitudes towards learning life. It is only possible for individuals to functionalize lifelong learning in order to improve
their own living conditions, if they recognize some ways to learn. An individual's flexibility and openness for lifelong
learning depends on mechanisms that enable acquiring new knowledge, transforming existing knowledge, validating
knowledge, creating, and evaluating new behavior (Unesco, 2015).

The concept of learning is a concept that centers on the attitudes and behaviors of the individual (Biesta, 2015). In this
sense, positive attitudes and behaviors towards learning are important facilitators for lifelong learning (Field, 2010).
These facilitators help people pursue lifelong learning opportunities (Leyretana, Trinidad, 2021). Presenting successful
learning activities to students in schools plays an important role in acquiring positive attitudes and skills towards
learning (Taranto & Buchanan, 2020). A students' feeling of competence in lifelong learning is accepted as an
integrated ability that allows them to be ready for more socialization and personal development, as well as the
knowledge, skills, and habits learned (Matvieieva et. al., 2019). Matsumoto-Royo, Ramírez-Montoya, and Conget
(2021) concluded in their research that a students' lifelong learning tendencies can be increased in formal education
processes.

From a developmental perspective, lifelong learning aims to reveal and develop students' interests and behaviors that
will enable them to produce solutions to their needs. In order for students to be open to lifelong learning, it is important
that they see themselves as competent in how to synthesize the resources found in themselves and their environment
(Bangall, Hodge, 2022). A students' acquisition of learning strategies positively affects their lifelong learning attitude.
Problem solving is one of these strategies (Endres, Leber, Bottger, 2021). According to Barrows (1995), in order to
be able to manage the self-directed learning process, one must have the skills to define the problem and identify the
learning need necessary for a solution. Problem solving skills is a strategy that people use to update themselves.
Problem solving is a way of accessing new knowledge and skills (Demirel, 2009; Astuti, Suranto, Masykuri, 2019).
Problem solving begins with diagnosing the problem and establishing an understanding by examining its nature. It
requires setting a course for the solution and acting in this direction (OECD, 2013). In the meantime, individuals direct
their feelings and knowledge, determine a problem-solving strategy, and make evaluations (Gál et. al., 2022). When
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evaluated in general, problem solving is a learning approach with a wide range of application areas (Priemer et. al.,
2020).

Individuals who see themselves as inadequate in problem solving may be reluctant to solve problems. This may
prevent the start of new learning processes (Heppener, 2008). A critical tool in coping with difficulties and learning
new things is an individual’s problem-solving appraisal and seeing themselves as problem solvers (Stephanou,
Oikonomou, 2018). According to Bidokhta and Assareh (2011), attitudes towards problem solving increase motivation
for lifelong learning. There are strong links between problem-solving appraisal and educational/vocational issues, a
wide variety of beneficial coping activities (Heppner & Lee, 2002), and using learning strategies (Heppner, Witty &
Dixon, 2004). According to Heppener et al. (2019), it is important for educators to enhance students' problem-solving
appraisal, because the development of problem solving self-appraisal strengthens the possibility of students to lead a
more positive life. Students who do not hesitate to solve problems make an effort to create the learning that the solution
requires. In this process, they manage themselves and make some strategic decisions (Skilbeck, 2012). Some
researchers have shaped their studies in this direction, claiming that problem solving performance may be an important
variable that predicts an individual's basic status and characteristics, such as quality of life and well-being (Soylu,
Pala, 2018). In light of this, considering the predictive features of problem solving on an individual’s life, investigating
the effects of problem solving on lifelong learning may offer important implications toward facilitating an individuals'
adoption of lifelong learning. Therefore, this study aimed to investigate the effects of problem-solving self-appraisal
of high school students, who will be active members of society in the future, on their lifelong learning tendencies. In
addition, the problem solving self-appraisal and lifelong learning tendencies of high school students were also
examined within the scope of this research. In accordance with the purpose of the study, answers were sought to the
following questions:

1. Do the lifelong learning tendencies of high school students differ according to gender?
2. Does the problem solving self-appraisal of high school students differ according to gender?
3. Is there a significant relationship between problem solving self-appraisal and lifelong learning tendency?
4. Does problem solving self-appraisal predict lifelong learning tendency?

Methods
Research Design
The research was designed according to the correlation research design, which is one of the quantitative research
approaches. In the correlation design, the relations of the variables with each other and whether they predict each other
can be examined (Creswell, 2019). This study aimed to investigate the effect of the problem-solving appraisal on their
lifelong learning tendencies of high school students, and because it is suitable for this purpose, the correlation design
was preferred.

The European Educational Researcher

| 301

Participants
The research population consisted of high-school students in the province of İstanbul, in the 2021–2022 academic
year. Simple random sampling method was preferred to determine the study group. In simple random sampling, each
element meant to be an unbiased representation of the total population has an equal chance of being selected and the
unit is selected from the list until the agreed sample size is reached (Büyüköztürk et. al., 2012). The study sample
consisted of 560 high school students in the province of İstanbul. Demographics of the participants are presented on
Table 1.

Table 1
Demographics of the participants
Gender
Female
Male
Total
Grade
9
10
11
12
Total

f
306
254
560
f
158
175
125
102
560

%
54.6
45.4
100
%
28.2
31.3
22.3
18.2
100

Of all the participants 54.6% (n=306) were female, and 45,4% (n=254) were male. In addition, 28.2% (n= 158) of
the participants were in the 9th grade, 31.3% (n=175) were in the 10th grade, 22.3% (n=125) were in the 11th grade,
and 18.2% (n=102) were in the 12th grade.

Data Collection Procedure
In the study, data were collected with two scales. The first of the scales is the problem-solving inventory developed
by Heppner and Petersen (1982). The Problem Solving Inventory is a 6-point Likert-type scale consisting of 35 items
(1 = strongly agree to 6 = strongly disagree). The scale was adapted into Turkish by Şahin, Şahin and Heppner (1993).
Items 9, 22 and 29 on the scale are excluded from scoring. Items 1, 2, 3, 4, 11, 13, 14, 15, 17, 21, 25, 26, 30 and 34
are reverse scored. Scale total scores range from 32 to 192. Problem solving inventory consists of three subdimensions: confidence in problem-solving ability, approach-avoidance and personal control. The Cronbach-alpha
coefficients of the sub-dimensions are as follows, respectively: .922 for problem-solving ability; .929 for approachavoidance; .789 for personal control; .963 and for the whole scale. High scores obtained from the scale indicate that
the individual perceives himself/herself as inadequate in terms of problem-solving skills (Şahin, Şahin, & Heppner,
1993). The other scale used in the research is the Lifelong Learning Trends Scale developed by Erdoğan and Arsal
(2016). The Lifelong Learning Tendency Scale is a 5-point Likert-type scale consisting of 17 items. The scale consists
of willingness to learn and openness to improvement sub-dimensions and was developed to determine students'
lifelong learning tendencies. The Cronbach-alpha coefficients of the sub-dimensions are as follows, respectively: .940
for willingness to learn; .931 for openness to improvement and .962 for the whole scale.
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Analysis of Data
The data obtained in this research were analyzed using the Statistical Package for Social Sciences (SPSS) Windows
25.0. In addition, means, correlation and regression analyzes were used as statistical methods.

Table 2
Kurtosis and skewness values
Scale and Sub-scales

Kurtosis

Skewness

Problem solving confidence

-1.345

0.363

Approach-avoidance style

-1.324

0.364

Personal Control

-0.927

0.149

Willingness to learn

-1.000

-0.480

Openness to improvement

-1.010

-0.572

The analyzes were continued with the assumption that the variables were normally distributed. Kurtosis and Skewness
values between +1.5 and -1.5 (Tabachnick & Fidell, 2013) are considered normal distribution. As the sampling is
adequate according to the law of large numbers and the central limit theorem (N=560), the analyses were continued
with the assumption that the distribution was normal (İnal & Günay, 1993).

Results
In the study, it was first examined whether the problem solving self-appraisal of the participants differed according
to the gender variable. The independent group t-test results regarding whether problem solving appraisal differ
according to gender are shown in Table 3.

Table 3
T-test results of problem-solving appraisal scores by gender

1. Female
2. Male

N
306
254

X̄
114.092
94.449

Sd
33.956
34.430

t
6.770

p
.000

According to Table 3; There is a significant gender difference between the problem solving self-appraisal scores of
female (Female=114.092) and male (Male=94.449) students (t=6.770; p<.05).
The independent group t-test results regarding whether lifelong learning trend differ according to gender are shown
in Table 4.
Table 4
T-test results of lifelong learning mean scores by gender

1. Female
2. Male

N
306
254

X̄
3.305
3.700

Sd
1.038
.954

t
-4.534

p
.000
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According to Table 4; There is a significant gender difference between the lifelong learning mean scores of females
(Female=3.305) and males (Male=3.700) students (t=-4,534; p<.05).
In the study, the relationship between students' problem solving self-appraisal scores and lifelong learning tendencies
scores was examined. Pearson Correlation Analysis was applied to determine this relationship and the results are given
in Table 5.
Table 5
The mean, standard deviation and correlation coefficient values of the variables
X̄
Ss
1
35.516
1. Problem Solving
105.18
1
2. Lifelong Learning
1.02
3,48
-.594**
Note: ** Values significant at 0.01 level

2
-.594**
1

According to the data in Table 5, a significant negative correlation was found at the p < .01 level between the students'
Problem Solving Self-appraisal scores and their lifelong learning mean scores. As the scores of the students from the
Problem Solving Inventory increase, their lifelong learning tendencies decrease. A high score on the Problem Solving
Inventory means that people perceive their problem solving skills to be low. Therefore, it can be said that students
who perceive their problem-solving skills to be low also have low lifelong learning tendencies. The prediction level
of the independent variable to dependent variable was determined with regression analysis. Table 6 shows the results
of the regression analyses of the independent variable.
Table 6
Regression Analysis
Dependent
Variable

R2
Independent
β
t
p
F
variables
Constant
5.272
48.666
0.000
Lifelong Learning
Problem Solving
-.017
-17.458
0.000
304.771 0.353
The findings provide insight into the importance of problem solving self-appraisal in lifelong learning tendencies.
Table 6 shows that lifelong learning tendency was significantly predicted by problem solving self-appraisal scores
(β=-.017), which accounted for 35,3% of the variance (R2=0.353, F=304.771, p<0.00). According to the findings, the
more positive the problem-solving self-assessment, the higher the lifelong learning tendency.

Discussions
Lifelong learning has been gaining more and more attention in education policies and practices. Lifelong learning
encourages the individual to learn so that the individual can understand and successfully adapt to the new social,
cultural, and economic conditions that arise in relation to the ongoing transformation of living conditions (Halttunen,
Koivisto, Billett, 2014). It assumes that individuals are active actors in the pursuit of personal goals and needs, and
recommends individuals to exhibit more personal, social, and participatory practices. Competences such as cultural
awareness, mathematical, communicative, digital, and social competence are necessary for lifelong learning. In
addition, these competencies must be combined with context-appropriate attitudes, knowledge, and skills, and it is
important to manage the process with a constructive problem-solving approach (Leone, 2013). There are many
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discourses in the literature that refer to the relationship between problem solving attitudes and skills and lifelong
learning. For this reason, the study aimed to reveal experimental results about how positive self-assessment in problem
solving will create a motivation on lifelong learning tendency. In this study conducted on high school students, it was
first examined whether the change in the perceptions of problem solving and lifelong learning differed according to
gender, and then the relationship between these two variables was aimed to be revealed.

In the literature, there are research findings in which males or females evaluate themselves more positively in problem
solving. According to the findings of this study, the male students perceived themselves more positively than the
female students in terms of problem solving skills. Similarly, it was concluded that the male students were more
inclined toward lifelong learning than the female students. In this case, it can be said that the male students
participating in the research felt more competent and insistent than the female students in solving personal and social
problems and lifelong learning. The differentiation of perceptions regarding problem solving skills according to gender
may have been related to the anxiety and confidence motivation of the individual, as well as to gender roles. The
differences in the responsibilities imposed on the males and females according to societies may lead to changes in the
types of problems and coping skills (Polat, Tümkaya, 2010; Jackson, Malcolm, Thomas, 2011). According to
Galambos (2004), the concept of gender reflects the learned behaviors and attitudes that are acquired as a result of
social experiences. According to Silberstang (2011), gender can also be expressed as learned behaviors, unlike sex,
and life experiences related to gender can create beliefs and tendencies in individuals that will limit their lifelong
learning and career orientation. Uslu and Girgin (2010) found that male university students had more problem-solving
skills than female students. According to those researchers, in family life within the context of Turkish culture, female
family members are under more family control and less free than male family members, and the fact that men have
the opportunity to interact more in social circles beyond the family may cause them to be more skilled at problem
solving. According to Preece (2011), learning preferences are not gender-specific, but they are linked to gender-related
conditions that are socially constructed and highly encompassing for the individual. These conditions may cause
individuals to be negatively conditioned toward learning due to their gender, to be unable to access resources
sufficiently, and, thus, to be in a disadvantaged position in certain situations or societies. In educational contexts where
the variable of gender produces disadvantages, teachers’ support of their students by being aware of unequal social
processes is a requirement for both student learning and social justice. It is important for the ideals of justice and
equality that teachers be aware of the established social acceptances regarding gender and support disadvantaged
students in their teaching practices (Öngel & Tabancalı, 2022). There are various studies in the literature that show
that learning preferences differ or are similar to each other according to the variable of gender. As the results of the
present study reveal, there may also be differences between genders in terms of learning tendencies. In such cases, it
is necessary to investigate the individual and social factors that negatively affect students’ learning tendencies. In this
way, the design and implementation of equalizing and compensatory interventions by both teachers and education
administrators can play a role in supporting students throughout their educational lives, giving individual students the
motivation to develop a positive attitude toward lifelong learning and to see themselves as competent in overcoming
problems, and ultimately in improving their quality of life in all developmental periods.
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In the other part of the study, the relationship between lifelong learning disposition and problem solving self-appraisal
was examined. According to the findings, positive self-appraisal in problem solving increases the tendency of lifelong
learning. The key to understanding the relationship between problem solving and learning is to analyze the impact of
the problem on one's life. The problem is the failure to meet economic, cultural, or other standards at the individual or
societal levels. Or in other words, the problem is the difference between the current performance and what should be.
In this case, an individual cannot create the desired results with their current vital resources (Deno, 2005). Although
every problem has different aspects, the point that makes the problem a problem is not knowing how to realize its
purpose and think about a solution (Novick, Bassok, 2012). In the face of this situation, problem solving is a kind of
vital move that someone makes in order to improve conditions. Problem solving is a student's self-determination and
decision-making role in a learning situation that does not exist but needs to be created (Skilbeck, 2012). In this process,
individuals transfer and adapt their existing knowledge, integrate new knowledge into their existing knowledge, and
engage with knowledge for a purpose. As a result, they learn new things (Hmelo-Silver, Kapur, Hamstra, 2018).
According to Jonassen (2013), the problem solving process makes learning a goal. Problem solving, which is a strong
and strategic way of thinking, is the most important facilitator of meaningful learning. It has been determined that
those who perceive themselves to be competent in problem solving are more assertive in interpersonal relations, have
a more positive self-perception, and exhibit more academically appropriate working methods and situations (Şahin,
Heppner, 1993). In this case, it is quite possible that the lifelong learning tendencies of those who perceive themselves
positively in problem solving will increase, as the research findings showed. According to Meyer (1996), the problem
solving process is an internal process that can only be observed from the behavior of the problem solver and takes
place in his cognitive system. The personal nature of the problem-solving process gives an individual self-efficacy for
learning. In this personal process, a problem solver tries to overcome difficulties by using their individual knowledge
and skills for problem-solving purposes. The individual gets involved with knowledge (Altun, 2016). In the problem
solving process, a problem solver uses multiple types of knowledge, such as conceptual, procedural, beliefs, strategic,
and factual knowledge (Mayer, Wittrock, 1996). Learning through problem solving has a promising character, because
gaining a constructive understanding of how individuals should interact with information and how they can overcome
problems contributes to their problem solving and learning in this way. These competencies, knowledge, attitudes,
and skills can be developed in each individual, regardless of their personal characteristics. For example, Ginevra et al.
(2015) concluded that the development of' the problem solving self-appraisal of students will affect their learning
regardless of their type of personality. Motivation, determination, and self-confidence to overcome problems play a
key role in sustainable learning. It is an important starting point that triggers learning that young people see themselves
as competent in overcoming problems. To become lifelong learners, students must first have a proficiency perception
of motivation and learning to learn (Stolk, Martello, 2015; Ng, 2016). Motivating students to be determined problem
solvers at school and providing them with strategic tools can increase their lifelong learning tendencies. In this way,
they can find the strength to overcome the unpredictable problems of life and improve their lives by learning.
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Human beings are not able to abruptly reach their ultimate forms at any moment in life. People enter various social
interactions throughout their lives and need continuous learning in order to catch up with the rapid changes in the
world of the meaning of social relations. This is primarily necessary due to the problematic situations created by
feelings of uneasiness, complexity, unresolvable challenges, or being left behind in the face of confusing social
interactions (Jarvis, 2005; Jarvis, 2012). Facing and overcoming such problematic situations requires learning new
meanings that dominate social life. In order for people to overcome the meaning incompatibilities that occur between
themselves and their social lives and to start learning new meanings, they need to have self-confidence in solving the
problems in their lives that are caused by not knowing those new meanings. In that way, they can be more successful
in meeting the learning needs that arise throughout their lives. This is an important facilitating tool that people develop
in enriching their own lives. The findings of the present study provide important support for these assessments as,
according to these findings, positive self-appraisal in the realm of problem solving increases the tendency of lifelong
learning. Moreover, the findings reflect the need for some adjustments to the current teaching processes in educational
organizations. According to Jarvis (2006), for problem-based learning in teaching processes, students should be
supported to encounter the possible problem scenarios that may be seen in real life and to solve problems. In this way,
both their learning and problem-solving skills and their self-confidence can improve.

Lifelong learning symbolizes a promising understanding in improving living conditions against many global problems
at the individual and social levels, from climate problems to employment insecurity (Efert, 2019). According to De
Corte (2019), for a learning society that can solve problems, and thus adapt to today's technologically complex world,
young generations need to be trained competently in lifelong learning. Adhering to the idea of lifelong learning enables
schools to be revitalized. Schools play an important role in helping the individuals who make up a society to have the
awareness, self-confidence, and motivation to meet their learning needs throughout their lives. The fact that schools
adhere to the idea of learning communities and create motivation in this direction enables young people to develop
beneficial relationships with society. In this way, results that benefit both parties emerge from the individual-society
unity. Young people actively participate in society, meet their needs and expectations, and fulfill their responsibilities
towards society (Chapman, Aspin, 2012). They also give themselves self-confidence, self-esteem, or a new identity
(Jurkova, Guo, 2022). For this, students need to have an understanding to manage their learning processes. The lifelong
learning tendencies of students should be supported by developing positive attitudes toward learning processes and
internalizing these processes (Taranto, Buchanan, 2020). In light of the results of this research, it can be said that the
learning tendencies of students who evaluate themselves negatively in the realm of problem solving are also negative.
Students’ lack of motivation to solve their problems or learn is an important limitation that prevents them from
improving their lives. Giving them self-confidence in problem solving and helping them become lifelong learners are
among the most important gains that education can provide to individuals. Developing students’ self-confidence in
problem solving through teaching practices, enabling them to develop positive attitudes toward learning throughout
their lives, and undertaking remedial interventions to address the factors that negatively affect these variables are
important recommendations for all educators as a result of this research.

The European Educational Researcher

| 307

References
Alt, D., & Raichel, N. (2020). Problem-based learning, self- and peer assessment in higher education: Towards
advancing lifelong learning skills. Research Papers in Education. https://doi.org/10.1111/ejed.12109.
Aspin, D. N., & Chapman, J. D. (2012). Towards a philosophy of lifelong learning. In D. N. Aspin, J. Chapman, K.
Evans, & R. Bagnall (Eds.), International handbook of lifelong learning (pp. 3-36). New York: Springer
Astuti, F. N., Suranto, S., & Masykuri, M. (2019). Augmented reality for teaching science: Students’ problem solving
skill, motivation, and learning outcomes. JPBI (Jurnal Pendidikan Biologi Indonesia), 5(2), 305-312.
https://doi.org /10.22219/jpbi.v5i2.8455
Bangal, R. (2007). The ethics of lifelong learning and its implications for values education. In David N. Aspin, Judith
D. Chapman (Edt.), Values education and lifelong learning: Principles, policies, programmes (pp 61–79). New York:
Springer.
Bangall, R., & Hodge, S. (2022). Epistemologies and ethics in adult education and lifelong learning. Palgrave
Macmillan.
Barrows, H. S. (1995). Self-directed learning process. Handout presented at the educational innovation in Economics
and Business Administration (EDINEB) conference, Ohio University, Athens, OH.
Bassok, M., & Novick, L. R. (2012). Problem solving. In K. J. Holyoak & R. G. Morrison (Eds.), The Oxford handbook
of thinking and reasoning (pp. 413–432). Oxford University Press.
Biano, I., & Maruatona, T. (2018). The Southern African development community: Challenges and prospects in
lifelong learning. In Marcella Milana, Sue Webb John Holford, Richard Waller, Peter Jarvis (Edt.), The Palgrave
international handbook on adult and lifelong education and learning. London: Macmillan Publishers
Bidokht, H., & Assareh, A. (2011). Lifelong learners through problem-based and self directed learning. Procedia
Computer Science, 3(1), 1446-1453. https://doi.org 10.1016/j.procs.2011.01.028
Biesta, G. (2015). What is education for? On good education, teacher judgement, and educational professionalism. European
Journal of Education, 50(1), 75–87. https://doi.org/10.1111/ejed.12109
Boeren, E. (2016). Lifelong learning participation in a changing policy context: An interdisciplinary theory. Palgrave
Macmillan: New York.
Boyadjieva, P., & Ilieva-Trichkova, P. (2016). Rethinking missions and values of higher education: Insights from the
capability approach and the institutional perspective. In Pritchard, R. and J. Williams (Eds.) Positioning higher
education institutions: From here to there (pp.41-62). Rotterdam: Sense Publishers.
Boyadjieva, P., & Ilieva-Trichkova, P. (2018) Adult education as a common good: Conceptualisation and
measurement.

International

10.1080/02601370.2018.1478458.

Journal

of

Lifelong

Education,

37(3),

345-358,

https://doi.org

308 | T A B A N C A L I

& ÖNGEL

Büyüköztürk, Ş., Kılıç-Çakmak, E., Akgün, Ö. E., Karadeniz, Ş., & Demirel, F. (2012). Bilimsel araştırma yöntemleri
(Geliştirilmiş 11. Baskı). Ankara: Pegem Yayınları
Creswell, J. (2019). Eğitim araştırmalarının planlanması, yürütülmesi ve değerlendirilmesi [Educational research:
Planning, conducting, and evaluating quantitative and qualitative research]. İstanbul: Edam
De Corte, E. (2018). Learning design: Creating powerful learning environments for self-regulation skills. Theoretical
and Applied Research, 4(1), 30-46. https://doi.org/10.17323/1814-9545-2019-4-30-46
Deno, S. L. (2005). Problem-solving assessment. In R. Brown-Chidsey (Ed.), Assessment for intervention: A problemsolving approach (pp. 10–40). New York: Guilford Press.
Demirel, M. (2009). Yaşam boyu öğrenme ve teknoloji. 9th International Educational Technology Conference
(IETC2009)
Drewery, D.W., Sproule, R. & Pretti, T.J. (2020). Lifelong learning mindset and career success: Evidence from the
field of accounting and finance. Higher

Education,

Skills

and

Work-Based

Learning,

10(3), 567-

580. https://doi.org/10.1108/HESWBL-03-2019-0041.
Drisala, V. (2018). Lifelong learning: continuing professional development. International Journal of Advance and
Innovative Research, 5(4), 235-240.
Endres, T., Leber, J., Böttger, C., Rovers, S., & Renkl, A. (2021). Improving lifelong learning by fostering students’
learning

strategies

at

university. Psychology

Learning&

Teaching, 20(1), 144-160.

https://doi.org/10.1177/1475725720952025.
English, L. & Mayo, P. (2021). Lifelong learning, global social justice, and sustainability. New York: Springer Elfert,
M. (2018). UNESCO’s Utopia of Lifelong Learning an Intellectual History. New York: Routledge
Galambos, N. L. (2004). Gender and gender role development in adolescence. Handbook of Adolescent Psychology,
2, 233–262. https://doi.org/10.1002/9780471726746.ch
Gál, Z., Kasik, L., Jámbori, S., Fejes, B., & Nagy, K. (2022). Social problem-solving, life satisfaction and well-being
among high school and university students. International Journal of School & Educational Psychology,
10(1), 170-180, https://doi.org 10.1080/21683603.2020.1856249.
Ginevra, M.C., Nota, L., Heppner, P.P., Heppner, M., & Soresi, S. (2015). The relationship of personality type,
problem-solving appraisal, and learning strategies. Journal of Career Assessment 23(4), 545-558.
https://doi.org/10.1177/1069072714553075
Jarvis, P. (2005). Towards a philosophy of human learning. In Peter Jarvis and Stella Parker (Eds.), Human Learning.
A holistic approach (pp.1-16). London and New York: Routledge.
Jarvis, P. (2009). The Routledge International Handbook of Lifelong Learning. New York: Routledge Jarvis, P. (Ed.).
(2006). The theory and practice of teaching. London: Routledge.
Jarvis, P. (2012). Human learning. In Peter Jarvis and Mary Watts (Eds.). The Routledge International Handbook of

The European Educational Researcher

| 309

Learning (pp.1-5). New York: Routledge
Jonassen, D. (2013). First principles of learning. In B. B. L. J. Michael Spector, Sharon Smaldino, Mary Herring (Ed.),
Learning, problem solving, and mindtools: Essays in honor of David H. Jonassen. New York: Routledge.
Hmelo-Silver, C. E., Kapur, M. & Hamstra M. (2018). Learning through problem solving. In Fischer, F., HmeloSilver, C.E., Goldman, S. R., and Reimann, P. (Eds) International Handbook of the Learning Sciences (pp. 210220). New York: Routledge.
Halttunen, T., Koivisto, M. & Billett, S. (2014). Promoting and recognising lifelong learning: Introduction. In
Halttunen, T., Koivisto, M. & Billett, S. (Eds) Promoting, assessing, recognizing and certifying lifelong learning.
New York: Springer
Heppner, P. P. (2008). Expanding the conceptualization and measurement of applied problem solving and coping:
From stages to dimensions to the almost forgotten cultural context. American Psychologist, 63(8), 805– 816.
https://doi.org/10.1037/0003-066X.63.8.805.
Heppner, P. P., & Lee, D.-G. (2002). Problem-solving appraisal and psychological adjustment. In C. R. Snyder & J.
Lopez (Eds.), Handbook of positive psychology (pp. 288–298). Oxford University Press.
Heppner, P. P., Heppner, M. J., Wang, Y.-W., & Lee, D.-G. (2019). Creating a positive life: The role of problemsolving appraisal. In M. W. Gallagher & S. J. Lopez (Eds.), Positive psychological assessment: A handbook of
models and measures (pp.111–124). American Psychological Association. https://doi.org/10.1037/0000138- 008.
İnal, C., & Günay, S. (1993). Olasılık ve matematiksel istatistik [Probability and mathematical statistics]. Ankara:
Hacetepe Üniversitesi Yayınları
Jurkova, S., & Guo, S. (2021). Conceptualising a holistic model of transcultural lifelong learning. Int Rev Educ 67,
791– 810. https://doi.org/10.1007/s11159-021-09930-w
Kuenkel P. & Gruen A. (2018) Co-creation for Sustainability as a Societal Learning Journey. In Azeiteiro U., Akerman
M., Leal Filho W., Setti A. & Brandli L. (Eds) Lifelong learning and education in healthy and sustainable cities:
World Sustainability Series. New York: Springer
Laal, M. (2011). Lifelong Learning: What does it Mean? Procedia - Social and Behavioral Sciences, 28, 470-474
https://doi.org/10.1016/j.sbspro.2011.11.090
Lee, W.O. (2014). Lifelong learning and learning to learn: An enabler of new voices for the new times. Int Rev
Educ 60, 463–479. https://doi.org/10.1007/s11159-014-9443-z
Leone, S. (2013). Characterisation of a personal learning environment as a lifelong learning tool. New York:
Springer.
Leyretana, K., & Trinidad, J. E. (2021). Predicting or preventing lifelong learning? The role of employment, time,
cost,

and

prior

achievement. Journal

https://doi.org/10.1177/14779714211054555.

of

Adult

and

Continuing

Education.

310 | T A B A N C A L I

& ÖNGEL

London, M. (2011). The Oxford handbook of lifelong learning. New York: Oxford University Press
Marcinkiewicz, A. (2020). Institutions of higher education and the idea of lifelong learning. Journal of Education
Culture and Society, 2(1), 5–18. https://doi.org/10.15503/jecs20111.5.18
Matsumoto-Royo, K., Ramírez-Montoya, M. S., & Conget, P. (2021). Opportunities to develop lifelong learning
tendencies in practice-based teacher education: Getting ready for education 4.0. Future Internet, 13(11), 292.
MDPI AG. http://dx.doi.org/10.3390/fi13110292
Matvieieva, O., Ovcharenko, N., Korchagina, A., Kuznetsova, O. & Grineva, V. (2019). Study of aspects facilitating
lifelong learning competence development in high school students. Revista Romaneasca pentru Educatie
Multidimensionala, 11(2), 180. https://doi.10.18662/rrem/124.
Medel-Anonuevo, C., Ohsako, T., & Mauch, W. (2001). Revisiting lifelong learning for the 21st Century. Hamburg:
UNESCO Institute for Education.
Meyers, R. (1996). How To Ace Any College-Level Problem-Solving Course? A Holistic Approach to Academic
Excellence. LLP Distributors
Mayer, R. C., & Wittrock, M. C. (1996). Problem-solving transfer. Handbook of Educational Psychology. New York:
Macmillan.
Ng, K. H. (2016). Problem solving in primary mathematics. HKU Theses Online (HKUTO). OECD (2013). OECD
Skills Outlook 2013. First Results from the Survey of Adult Skills. Paris.
Öngel, G., & Tabancalı, E. (2022). Conservatism and social justice: Why do some teachers strive harder for social
justice while others do not? International Journal of Educational Administration and Policy Studies, 14(1), 5362. https://doi.org/10.5897/IJEAPS2022.073
Vargas, C. (2017). Lifelong learning from a social justice perspective. Education Research and Foresight Working
Papers,

no.

21.

Paris:

UNESCO.

Retrieved

01

MArch

2022

from

https://unesdoc.unesco.org/ark:/48223/pf0000250027.
Pablos, P. & Tennyson, R. (2016). Impact of economic crisis on education and the next-generation workforce. IGI
Global.
Polat, R. H. & Tümkaya, S. (2010). Sınıf öğretmenliği öğrencilerinin düşünme ihtiyacına göre problem çözme
becerilerinin incelenmesi. İlköğretim Online, 9(1), 346-360.
Preece, J. (2015). Lifelong Learning: Its Meaning and Scope. In Wapula N. Raditloaneng Morgen Chawawa, Lifelong
Learning for Poverty Eradication (pp. 3-18). London: Springer
Roche, S. (2018). What’s the score? Assessing the impacts and outcomes of lifelong learning. International Review of
Education, 64(5), 1–8. https://doi.10.1007/s11159-018-9745-7
Silberstang, J. (2011). Learning gender: The effects of gender-role stereotypes on women’s lifelong learning and career
advancement opportunities. In Manuel London (Eds.), The Oxford handbook of lifelong learning (pp.370- 388).

The European Educational Researcher

| 311

London: Oxford University Press
Skilbeck, M., (2012). No royal road: Mapping the curriculum for lifelong learning. In D. N. Aspin, J. Chapman, K.
Evans, and R. Bagnall (Eds.), Second international handbook of lifelong learning, 499–520. New York: Springer.
Soylu, P. & Pala, C. (2018). Problem Çözme Performansında Yaşa Bağlı Farklılıklar. Psikiyatride güncel yaklaşımlar
10(3), 290-301. https://d doi:10.18863/pgy.364106.
Stephanou, G. & Oikonomou, A. (2018) Teacher emotions in primary and secondary education: Effects of self-efficacy
and collective-efficacy, and problem-solving appraisal as a moderating mechanism. Psychology, 9, 820-875. doi:
10.4236/psych.2018.94053.
Stolk, J.D., & Martello, R. (2015). Can disciplinary integration promote students’ lifelong learning attitudes and skills
in project-based engineering courses? International Journal of Engineering Education, 31, 434-449.
Şahin, N., Şahin, N. H., & Heppner, P. P. (1993). The psychometric properties of the problem solvingin ventory in a
group of Turkish university students. Cognitive Therapyand Research, 17, 379-396.
Tabachnick G., & Fidell L. S. (2013) Using multivariate statistics. Boston: Pearson.
Taranto, D., & Buchanan, M. (2020). Sustaining lifelong learning: A self-regulated learning (SRL) approach.
Discourse and Communication for Sustainable Education, 11(1), 5-15. https://doi.org/10.2478/dcse-2020- 0002.
Thomas, K., Jackson, S., & Malcolm, I. (2011). Part II: Introduction. In Jackson, S., Malcolm, I., Thomas, K. (Eds)
Gendered Choices. Lifelong Learning Book Series. New York: Springer
UNESCO (2015). Rethinking education: Towards a global common good? Paris: UNESCO. Retrieved March 10,
2022, from http://unesdoc.unesco.org/images/0023/002325/232555e.pdf
Uslu, M., & Girgin, Ç. (2010). The effects of residential conditions on the problem solving skils of university
students. Procedia-Social

and

Behavioral

Sciences, 2(2),

3031-3035.

https://doi.org/10.1016/j.sbspro.2010.03.459
Yang, J. & Valdés-Cotera, R. (2011). Conceptual evolution and policy developments in lifelong learning. UNESCO
Institute for Lifelong Learning.

312 | T A B A N C A L I

& ÖNGEL

Corresponding Author Contact Information:
Author name: Erkan Tabancalı
Department: Department of Educational Administration
University, Country: Yıldız Technical University, Istanbul, Turkey
Email: tabanca@yildiz.edu.tr
Please Cite: Tabancalı, E., Öngel, G. (2022). Examining the Relationship between High School Students' Lifelong
Learning Tendencies and Problem Solving Self-Appraisal. The European Educational Researcher, 5(3), 297-312.
DOI: https://doi.org/10.31757/euer.534
Copyright: © 2022 EUER. This is an open-access article distributed under the terms of the Creative Commons
Attribution License, which permits unrestricted use, distribution, and reproduction in any medium, provided the
original author and source are credited.
Conflict of Interest: The authors declare no competing interests.
Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent
those of their affiliated organizations, or those of the publisher, the editors and the reviewers. Any product that may
be evaluated in this article, or claim that may be made by its manufacturer, is not guaranteed or endorsed by the
publisher.
Data Availability Statement: Anonymized data can be shared at the request of the corresponding author.
Author Contributions: Both authors contributed equally to the paper
Received: April 03, 2022 ▪ Accepted: August 29, 2022

